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SUMMARY

I. Period Covered: From July 1, 1973 - June 30, 1976

IT. Project Goals and Dbjectlv es8:

A.

Goal

The Bristol Public School System has been conducting a three

. year project entitled, Penetrating School Strata Through Career

Education. This program was funded by the United States Office
of Education under Part D of Public law 90-576., Its major
goal was to modify the curriculum of the school district =o
that all students could become better prepared for the world
of work. The project was to do this through "infusing" career
education concepts and practices into all subjects. Once
prepared, students were to have practical experience and/or
training opportunities designed to better prepare them for job
entry. To do these activities, a wide variety of resources
were to be secured and utilized.

. Grades X-8 Objectives (Original)

1. To enable students to develop a more positive self-concept
and greater understanding of self.

2. To enable each child to display an understanding of the
relationship between his own abilities and limitations in
terms of the world of work.

3. Ta develép and expand the ﬁup;l's knowledge about a

L. TD glve teachers knowledge of career éducatlon concepts,
career awareness, career exploration, career preparation,
clusters and self-awareness techniques.

5. To implement curriculum patterns that will illustrate the
relationship of school subjects to the world of work.

6. To provide for continuous development, revision and
evaluation.

7. To enable students to have access and greater understanding
of the many community resources available for them.

Grades 9-12 Objectives (Original)

l. To provide each student with opportunities, regardless of
his/her ultimate career goals, to have marketable skills
that will enable him to enter the labor force when the need

desire arise for him to do so.
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. 2. To enable each student who desired to undertake
: advanced preparation, whether it be in a post-secondary
technical school, college, university or buainess
school, to be so equipped with the neceassary prerequisites
to underatand this advanced training.
3. To provide opportunities for students to participate in
meaningful occupational explorations.

experiences.

6. To provide intensive guidance and counseling in preparation
for employment and/or future education.

T« To develop career information programs to be carried out by
departments within the scope of the curriculum.

B. To establish a continuing avenue of communications between
school, business, industry and community.

9. To follow-up a2ll drop-outs and graduates and to use such
data in the plamnning of future programs.

D. Objectives of the Placement Component (Pfoject jevelopgd)

1. To locate and isolate significant career job opportunities
in the community which can be offered to exiting Bristol

students.

. To offer such job opportunities to said students through a
syatem which allows for clear and precise communications
between employers, students and concerned education officials.

3. To utilize information retrieval forms which permit a
matching of student interest and abilities with job specifi-
cationsa,

4. To develop processes which allow for the rapid identification
of exiting students who would be interested in using this
placement service.

5. To provide for the following systems within this placement

service:

a) Reporting

b) Referral

¢) Follow-up analysis
d) Program revision

™y
L]

E. Resource Center Objectives (Project Developed)

1. To serve as = dependable source of supply for the career
education specialists and othera availing themselves of the
gervices of the program.
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2. To satisfy their needs, whether they be for some tangible
item already in the Center, for something which must be
developed especially to meet their particular need or
for one of the so-called "people resources" which are
often the mest difficult to produce. '

3. To serve as a source of suggestions for both new materials
and new methods which the career education specialists
cannot keep abreast of on their own.

L. To serve as an on-going educational influence on those
involved in the program by providing claasroom teachers
an understanding of what career education can offer them
and their students through in-service teacher training
sessions. These range from workshops designed specifically
to acquaint teachers with the services of the Resource
Center to those which involve participants in various
activities which can be taken to the classroom and used to
infuse career education into the curriculum.

Procedures Followed:

The procedures followed for the project were those established
during the course of the first year. After researching and
defining procedures to be followed for curriculum revision within
the Bristol Public School System, these established procedures
were implemented. “eacher involvement in any career education
undertaking seemed to be the key. Teachers were asked to try to
incorporate at least one of the concepts of careser education into
their existing lesson plans whenever possible. Each of these
activities were developed with the help of the specialist at the
teacher's appropriate level. Completed activities were gathered
and published in seven Career Education Curriculum Guides.

Results; Accomplishments:

In order to provide an overall summary account of the results and
accomplishments of the Bristol Career Education Program, reference
is made to the evaluator's report and the appendix showing involve-
ment of the schools in the following categories: career speakers,
field trips and exploration sites. Career education has become
part of the instructional program within the identified vroject
schools. Positive attitudes and acceptance on the part of parents,
students, business commnity, teachers and administrators proved
to be well above expectations for the project's operation.

As a result of the effectiveness of the Bristol Career Education
Project, the elementary level (K-8) saw expansion to include all
but five schools. Tho secondary lever (9-12) saw no increase in
the number of schools serviced, since this part of the program
was totally operational during the course of the first year.

- L -
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. The final evidence of the project!s success is the set of Career
’ Bducation Curriculum Guides produced through the efforts of over
three hundred fifty Bristol educators.

V. Evaluation:

A third party evaluator was secured to evaluate the project and to
agzess the effectiveness of each level and the overall success

and value of the total project. IBEX, Incorporated of Durham,
North Carolina was selected for the first two years as the third
party evaluator and New Educational Directions, Incorporated

(XED) for the third year. In addition, the Career Education staff
wag involved in an informal self evaluation of the project in an
on-going basis.

VI. Conclusions and Recommendations:

As a result of the Bristol Czreer Education Project, it is concluded
that the initial set of needs and goals on which the project was
funded proved to be realistic to the local Bristol School System.
The project developed a better and more meaningful educational
experience for the students of the schools that made up the project
sitea. This involvement produced a positive base of experiences
which in turn founded expertise, materials, awareness and support
for the philosophies and concepts of career education.

. Evidence cof these results can be found in the school district's
present efforts toward reorganization and program planning. We now
have a Department of Vocational and Career Education as well as
plans to have more orgznized but diverse career education programs.
Most of this effort comes from local support.

Additional efforts are being made to develop additional sources
of funding to extend and solidify the impact career education has
made on the district.

The results indicate that such major curriculum change efforts
should either concentrate project services to just the designated
target schools during the funded peried or allow for a longer
life of funded, project activity (i.e. five to eight years).

u:n
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D FINAL REPORT

blem:

a public school educational system, many dramatic changes have
occurred in techniques, content and philosophy. In today's
educational institutions, nothing is more pertinent than providing
every youth with the capability to make intelligent career
decisions and the opportunity to prepare for entry and progress

in such careers.

~In the quest to provide meaningful educational experiences in

It has become apparent in recent years that public school
education must re-identify itself and establish more efficient

meana for students to have greater validity in their career

decisions through sensible choice rather than haphazard chance.

The original Bristol, Commecticut proposal entitled Penetrating

School Strata Through Career Education, Problem Section,
degeribes a variety of circumstances and situations which appear

Despite many and varied attempts to foster the development of
- new perspectives and curricular approaches, most of these appear
to have had limited impact upon the entire system.

Frequently, old and new curricular processes appeared irrelevant
to the needs of students and the comminity. A number of the
changes developed had been remedial in design rather than
prescriptive. New programs in the educational system appeared to
have been geared philosophically to correcting and/or ignoring
what values and skills students brought to class, rather than

allowing for the diversity of these attributes.

To quote Sidney Simon, "Students, no less than adults, face
problems and decisions every day of their lives. Students, too,
ponder over what and how to think, believe, behave. So often
real things that are going on in student's lives - their daily
encounters with friends, with strangers, with peers, with

- authority figures; the social and academic tasks that assuzlt or
assuage their egos. Young people are asking themselves important
peraonal and theoretical questio?s that will lead them to PRty
important decisions and action.”

1Siﬁ@n,7§idney, etal; Values Clarifications; Hart Publishing
Company, New York, New York; 1972; page 3.

P
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Thus, key Bristol educational administrators charged with the
designing of the Career Education proposal, attempted to deal
with affective components of the difficulties the system was
experiencing in a "normal" curricular approach. Further, such
affective elements were coupled with increased and sequential
experiences with the empirical World of Work in the Project'!s
design. To aid in this development the community itself was
included in the proposal write-up a8 a valid place for learning
experiences., Heretofore, limited use prevailed of this
invaluable resource for learning. From speakers and field
trips to internships and placement, the Career Education Project
was to tap all posaible and viable learning situations. Such
commmity involvement was to demonstrate to each and every
student that all work has dignity - if it is something enjoyed
and believed in by the individual involved. The other major

transfer of learning, hoped for by the propcsal's design, was
simply that different people enjoy different values and life
stylez. Therefore, identification of these varying character-
istics in adults by involved youth would be of assistance in
selecting a potential occupation(s). Provisions for the develop-
ment of and changes in view in regard to these affective
components of learning were also built into the design of the
original proposal.

The document, Penetrating School Strata . Through Career Education,
cited two major community problems with which the school system
was intimately involved. The first was that the city has been
documented as an economically depressed area. Secondly, the

1970 Community Development Action Plan (CDAP) report indicated
that educational expectation criteria were not keeping with the
system's goal to "provide each child with an opportunity for,

and motivation toward, achieving his best educational and personal
goals." Both problems indicated a need for extensive changes

in curriculum at all levels of education.

The Project's designers recognized the fact th * curriculum
revision could not occur without two crucial r:« . urces: involved
teachers and banks of people and material resoui:es to serve as
instructional support for career development concepts.

Therefore, the Project was designed to have a large staff
complement. There were six professional people whose prime
task was to help teachers develop curricular revisions. The
Career Education staff accomplished this by bringing to bear
additional sets of career-oriented resources. For example,
commnity involvement, commercially prepared career eduncatien
materials and self-produced instructional materials acted as
catalysts in the infusion of career education concepts with
existing curricula.



Thus, the teacher enthusiasm needed to deveiop change in the
direction of career education was fostered. Reinforcing
the teacher's commitment to changes in curriculum, the
proposal provided for teacher workshops and graduate college
courses.

The planned curricular revision process was of unique design.

Ita orientation was based on the inductive concept of maximum
contribution to a total end product. Teachers, in the voluntary
process of trying career education concepts and resources, were
to capture the essential elements of each of these activities.
These recordings were then gathered, collated, organized,
sequenced and related to existing curricular approaches. In this
way, a "living, on-going" infusion process was built into the
proposal's design. :
Penetrating School Strata Through Career Education directly
involved the non-public schools as well as the public sector.
Additionally, cooperative ventures with a number of other
educational and public service agencies had been written into
the program's design.

Therefore, the proposal attempted to establish workable processes
which would allow for the successful implementation of the
project. To aid in the guidance and direction of staff efforts,
a number of advisory groups were established and periodically
called upon. The members of these groups were from a variety

of backgrounds: service agencies, business and industry IEadézs,
education, parents and concerned students.

The original Career Education proposal, Penetrating School Strata
Through Career Education, summarizes the original proposal

problem thusly, "it is inereasingly more apparent that one of the -
major problems of this school system and others -in Connecticut

is the unrealistic expectation placed on our students, especially
those whose cultural background may be deprived or lacking in
stimulation." It further states that, "it is the intention of
this proposal to use career education as the vehicle for a massive
change of perspective in the Bristol School System.

Because of the magnitude of this undertaking, a degree of
resirtance to change was periodically encountered. Such
situations will be described in the Conclusion Section of this
report.

Project Goals and Objectives:

The major goal of the project was to attempt to influence existing
educational concepts and practices, prevalent in Bristol schools,
toward a world-of-work apprcach. An additional aspect of this

-9 -
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gcal was to enhance each student's ability to make wise and
appropriate career choices. JSuch decisions, ideally, were
to be based not only on academic achievement but on other
capabilities such as interest, psycho-motor development
and career potential for each student's respective choice.

In order to achieve this goal, the project was conducted
according to a set of specific objectives. Initially, these
vere broken down into two groups: the Elementary (K-8)
Component and “the High School (9-12) Component. As the project
evolved, two other sets of objectives were develor 4 in order
to further develop two major and significant aspects of the
project. The first set dealt with the Job Placement Function
of the project and the second set concerned the development

of the project's Career Education Resource Center.

The cbjestives of these four components, therefore, are as
followa:

A. Elementary Component (K-8)

The major objectivea of the elementary and middle school

component were: '

1. To enable students to develop a more positive self-concept
and greater understanding of self.

2. To enable each child to display an understanding of the
relationship between his own abilities and limitations
in terma of the world of work.

3. To develop and expand the pupil's knowledge about a
variety of clusters of occupations.

L. To give teachers knowledge of career education concepts,
career awarenegs, career exploration, career preparation,
cluaters and self-awareness techniques.

5. To implement curriculum patterns that will illustrate the
relationship of school “subjects to the world of work.

€. To provide for continuous curriculum development, revision

and evaluation. _ - ‘

7s To enable students to have access and greater understanding

of the many commnity resources available to them.

B. High School Component (9-12)

The major goals and objectives of the high school component

were: .

l. To provide each atudent with opportunities, regardless of
his/her ultimate career goals, to have marketable skills
that will enable him to enter the labor force when the
need or desire arise for him to do so.

2. To enable each student who desired to undertake advanced
preparation, whether it be in a poat-secondary technical

- 10 -
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school, college, university or business school, to be so
equipped with necessary prerequisites to understand this
advanced training.

- 3¢ To provide opportunities for students to participate in

“a meaningful occupational exploration.

L. To provide greater encouragement for student enrollment
in vocational education programs.

S. To provide greater encouragement for student enrollment
in work experience programs and a wide range of work

~ experience.

6. To provide intensive guidance and counseling in preparation
for employment and/or future education.

T« To develop career information programs to be carried out
by departments within the scope of the curriculum,

8. To establish a continuing avenue of communications between
school, businessa, industry and community.

9. To follow-up all drop-outs and graduates and to use such

data in the planning of future programs.

. Placement Component (9-1L)

1. To locate and isolate significant career job opportunities
in the community which can be offered to Exiting Bristol
students. )

2. To offer such job opportunities to said students through
a system which allows for clear and precise communications
between employers, students and concerned education
officials,

3. To utilize information retrieval forms which permit a
matching of:student 1nterest and abilities with Job
spac;ficat;ons., : & '~k&:

Df ex;stlng students who wou;i be ;ntérestéi in uslng thls
placement service.
5. To provide the following system within this placement
service:
a) Reporting
""b)-Referral
c) Follow-up analysis
d) Program revision

.» Career Bducation Resource Center Gomggnent (k-12)

education speclallsts and others ava;l;ng thémselves of ‘the
_services of the program.

2. To satiafy their needs, whether they be for some tangible
item already in the Center, for something which mus+t be
developed especially to meet their particular need or for
the so-called "people resourcesa" which are often the most
difficult to produce.

-1l =
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3. To serve as a source of suggestions for both new -
materials and new methods which the career education fa
specialists cannot keep abreast of on their own. These
suggestions cover both commerically and locally developed
career education aida as well as materials and ideas
borrowed from other career education programs.

L. To serve as an on-going educational influence on those
involved in the program by providing classroom teachersz an
understanding of what career education can offer them and
their students through in-service teacher training sesaions.
These range from workshops designed specifically to acquaint
teachers with the services of the Career Education Resource
Center to those which involve participants in various
activitiea which can be taken to the classroom and used to
infuse career education into the curriculum.

Prc‘ect Design and Process:

As indicated above, the design of the Penetrating School Strata
Through Career Education project was multi-dimensional. The

original goal was to modify curriculum and instructional methods
to allow each affected Bristol student to formulate appropriate

choices regarding future career opportunities.

In order to achieve this goal, numerous objectivea were formulated
both before and during the course of the project. These
objectives eastablished the operational framework from which all
project activity was undertaken and evaluated. In order to
achieve results in each projected area of impact, the following
deaign was instituted: .

A. Administration:

Four major functions were felt to be highly important for the
management of this project. The firat, and most significant,
was the attempt to pre-state how this program was to fit into
the Bristol School System in a comfortable, effective way.
The project director was given the rank of a school principal
with comparable salary remuneration. As with all project
managers,; this person was to report to the Director of State
and Fedeval Programs, the chief administrator in the district
for such'efforts. Direction regarding curriculum infusion,
hiring of personnel and other program functions was to come
from the Assistant Superintendent for Instruction, the
Assistant Superintendent for Personnel and the Assistant to the
Superintendent for Businesa through the 0ffice of State and
Fed .ral Programs. :

The second major function of the project director was to
successfully undertake all project reporting requirements.

- 12 =
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Such efforts included all Uhlted States Office of Education
repa:ta, pertinent documents to the Connecticut State

Department of Education and all reports required by the
Bristol Publ<c School System.

A third very significant activity for the project's
administrator was to retrieve, interpret and implement advice

and direction from each of several population groups serviced

by the program. To do this efficiently, the project staff became
part of curriculum committees ané/br community advisory groups.
These included:

1. The Career Education Development Committee - composed of
administrative, instructional and guidance personnel.

2, The Career Education Advisory Council - composed of educators,
local businesa personnel, parents and students.

3. The Bristol Occupational Education Advisory Board - composed
of Bristol educators, busineas and industrial personnel,
labor organization leaders, social service agency personnel
and students.

L. The Ad _Hoc Committee for the Development of a Master Plan for
Career and Vocational Education in Comnecticut -~ composed of
gtate-wide leadera in the fields of education, higher
education, business, industry, labor and social service
organizations.

Each of these groups had a Eignlflsant impact on both the

development and implementation of the Career Education Project.

Finally, the project director was responsible for all day-to-day
management functions of the program. These included hiring and
supervision of personnel, establishing project schedules,
pertinent internal communications and processing all business
aspects required by the program. Fiscal records and authority,
however, remained in the Office of State and Federal Programs

as stipulated by the Bristol Public School System's Procedural
ects.

« Career Education Staff:

Bristol's Career Education Project was designed to have a
fairly large staff complement. Originally, the positions
created to ca::ysaut program objectiveas were as follows:
1. One Career Awareness Specialist (K-6)

2. Two Career Orientation Specialists (7-8)

3, Three Career Exploration Specialists (9-12)

ly. One Career Education Resource Center Coordinator (K-12)
5. One Project Director (K-12)

6. One Project Secretary

7. One Part-Time Resource Development Aide

8. Three Part-Time Work-Study Aides

-13 -
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Due to the fiscal considerations, one Career Orientation
Specialist position was deleted from the design after project
initiation, but before all professional hiring wag completed.

"Professional assignments of the staff were made by their
respective set of objectives and, then, by schools as follows:

1. Career Awareness Specialist (K-6): This position was

‘West Woods School, 7-8 23563, St. Ann School, 7-8

responsible for the Elementary Objectives (see Part II -
Section A) in the following schools: St. Ann 3chool (300),
St. Anthony School (500), St. Joseph School ég ; St.
Matthew School (275), St. Stanislaus School 250), Immanuel
Iutheran School (300), Clarence A. Bingham School (350),
Mary A, Callen School (380), Edgewood School (430), Greene
Hills School 23803 Ellen P. Hubbell School Eues), Ivy
Drive School (425), John J. Jennings School (L490), Mountain
View School (300), Clara T. O'Connell School (525), Thomas
H. Patterson School (450), Northeast School (550), South
Side School (650), Stafford School (375) and West Woods
School (325) The estimated average yearly enrollment for
each school has been placed in parenthesis. Obviously,
this was a large group of atudents for one position to have
to deal with. Therefore, two modifications were made to
the original proposal. The first established a Career
Education lead teacher in each school. This individual’

was provided remuneration from project funds to coordinate
all project related activity in that school. Another
modification was the reassignment of schools to Career
Bducation personnel during the third year. The following
reassignments occurred: .

a) Elementary Specialist (K-6) - all eleven K-6 public
schools.

b) Junior High School Specialist (7-8) = all nin» K-8

) schools plus one 7=8 school.

c) One Career Education Specialist was reassigned to
asgist both individuals in all K-8 schools on a
contingency basis. The individual fulfilling this
function was certified and experienced in all levels
of guidance (K-12). This realignment was poasible
due to this individual's original placement in the
diatrict's smallezt high school.

. Career Orientation Specialist: Initially, this position

was responsible for the Elementary Objectives as described
in Part II - Section A. The schools and average number
of atudents originally established as those to receive
assistance were: Memorial Boulevard School, 7-8 (800),
Northeast School, 7-8 (360), Stafford Schgol 7-8 Ezoo%,
100),
St.Anthony School, 7-8 (100), St. Joseph School, 7-8 (100),
St. Matthew School, 7-8 (75), St. Stanislaus School, 7-8
(50) and Immanuel Lutheran School, 7-8 (50). Due to the

-1 -
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smaller numbers of students at this level, the lead
teacher concept was implemented only in the Memorial
Bouleavard School. As indicated in the immediately preceding
section, however, the junior high school program saw two
specialists servicing teachers and students during the
final year of the project.

3. Career Exploration Specialists (leg} The three positions
1nwclved in thls portion of the Gareer Educatign Pruject

Part II - Seatian B of this féport. In that there wa: one
gpecialist established for each of the district's three high
schools, each of these staff members were to carry out all
9-12 objectives in their respective assignments for all
intereated teachers and students. These were as follows:
a} Bristol Central High School - 1750 students, 111 faculty
b

Briastol Eastern High School - 1850 students, 117 faculty
St.Paul Cathloic High School = 1000 students, 49 faculty

Again, due to the large numbers of students, these
specialists developed lead teachers in each of the high
gchool's several departmenta. Each specialist then worked
with these teachers on both career education activity devel-
opment and curriculum infusion., The specialists also
Eerved as 1lailan between %he eiucatorl attempting career

a Gareer Edu@atlan Resou:ce Cantér
b) Career Education Placement Coordination

Other than one change involving the specialist serving St.
Paul Catholic High School as described above, this portion
of the project underwent virtually no modifications during
the three years of .operation.

C. Supportive Services:

As described in Part II, Bristol's Career Education Project
had two major support functions built into the originally
‘ proposed objectives, Soon after the program became operational,
A it was apparent that these two functions were so pervasive and
) complex that a set of more specific objectives was necessary.
v Therefore, after thorough consultation with all advisory groups,
“ Bristol administrators and the United States Office of Education,
two additional sets of objectives were establighed:
1. The Placement Component (see Part II)
2. The Resource Center Component (see Part II)

The operation of each of these efforts is mext described:

- l. The Placement Component: The original proposal called for a
“ Career Education Resource Developer. This non-professional
'. position's responsibilities were to make extensive contacts

18




with people and groups in the community to develop career
speakers, field trip arrangements and career exploration
site arrangements. Placement of all graduates and/or
post-graduates became another function after a system was
developed which followed the established set of project
objectives. Non-graduate placements were to be continued
as the responsibility of the various high school vocational
education specialists with only pertinent information
provided to the placement program specialist. This was
done to protect local employers from being overburdened

by too many students applying for positions. As this
function evelved, the placement developer's position was
modified to be a full-time non-professional assignment,
responsible for all non-vocational placements of students
leaving the school system and those who were post-graduates
in need of a job. -

2. The Resource Center Component: Kach of the original
proposal's various objectives alluded to the need for devel-
oping a bank of resources to assigt all Bristol educators
in the process of career education curriculum. Such
resources were to be in the form of commercially prepared
activities, equipment with which to implement career
education activities and human resources. to augment such
activities, All purchases of commercial resources
(instructional supplies and equipment) were the responsi-
bility of the Career Education Resource Center Coordinator.
Such material was catalogued, stored and disseminated to
the various curriculim specialists by this coordinator.

All materials, when not in use, were stored and repaired

(if necessary) in this Career Education Resource Center.

As the project went into the third year of operation, this
coordinator became responsible for two additional functions.
The first was to set up SBatellite Career Resource Centers in
achools merving gradea 7-12, The second function was to
gather, collate, edit, reproduce and diszeminate the
Curriculum Guides for Career Education as developed by the
specialists working with more than five-hundred Bristol
educators. This function waz augmented by an additional
United States Office of Education grant from the Office of
Career Education. Thuas, these Career Education Curriculum
Guides (X-12, Placement and Resources) have had national
digtribution. Throughout the project's duration, this
coordinator was responsible for arranging all in-service
workshop sesgions for career education. :

D, In-Serv’~e Training: - :

Vital to the success to any curriculum modification program is
the degree of understanding for such efforts held by the
concerned educators. In an effort to develop this understanding

= 16 =
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the Bristol Career Education Project was designed to have an
extensive in-service training component. Provision was made
to host, minimally, two courses for graduate credit in

career education. These were conducted in the Spring and Fall

-of 1974 by Central Connecticut State College at a Bristol

location. Approximately sixty Bristol educators were involved
in this effort. Other forms of training included workshops,

conferences,..career education specialist demonstrations, open
houses and visitations to other career education programs

being conducted within Comnecticut and in the northeastern
region of the nation. Approximately four hundred fifty Bristol
educators were involved in one or more of these varioua efforts
to promote a greater understanding of career education and/or
the need for curriculum modification., A final activity of

this function in the project!s design was to secure information,
guidance and advice from non-Bristol observers of the program.

Visitors 1nterested in Eimllar prcg:ams, but from ather school

Alaa, other career eiucation spes;allsts from 1ocal, state and
federal educational agencies also visited. Such individuals
frequently provided helpful information regarding some aspect
of Bristol'!'s project.

+ Commnications and Reproduction:

Obviously, Penetrating School Strata Througl
rested on the efforta of many ﬁéBﬁié. Communications became
a2 vital consideration to the program's operation. Therefore,
the project was designed to accommodate the various types of
interchange between the many different groups of people 1nvolved
in Bristol!s Career Educatlon Program.

h Career Education

Administratively, the project director was regpongible for all
commmications. These duties included all correspondence,
getting up a telephone system for the specialists, public
relations information, dialogue with other administrators of
the system and in-depth cooperation regarding curriculum
planning. As the Curriculum Guides became available, it

was the project director's task to ensure that these were
distributed to all teachers, principals and agencies having

a need for this material.

The Career Education specialists became the catalysts

for communication between the project's administrators and

the system's teachers and principals. Their major goal was to
have these Bristol educators develop a wide variety of career
education activities which could be used in any classroom in
the diastrict. To accomplish this, extensive amounts of face to
face and informal communications were neceasary. Vhere such
an interchange did not occur, there was a notable lack of
project development within that school or department.

- 17 -
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Other formas of project emphases requiring sound communications
becane specialized functions of the program. These included
in-service training programs, graduate course development,
placement functions, external site visitations and guidebook
development.

F. Special Emphasis Activities:

As a direct result of Briatol's Career Education Project, a
number of highly significant and related programs became
possible. The most important of these, to both Bristol and
the State of Connecticut, were as follows:

1. A special sex-role stereotyping project: This in-service
training program was an effort to allow teachers experience
in how studentz may be stereotyped into thinking about
careers in only a traditional fashion and how to redirect
such considerations. Additional funds for this effort,
vhich also had a separate staffing component, came from
the United States Office of Career Education.

2, A special dissemination project: This program, also funded
with additional monies from the United States Office of
Gsrssr Edusstisn, sllswei +the d;str;st ts ssnﬂ ths Projsct

sgsnc;ss, sll schsol iistrists snd collsges in Gonnsstlsut
and to any school district sﬂq/br higher education
institution in the country requesting them.

3. Assistance in the development of a Satellite Vocational-
Technical School for Bristol: This effort allowed the

career education project to conduct student and community
sssds assessments 80 thst an sffsctlvs csrricuium coul&

;. Special assistance in ths dsvslogmsnt of the Connecticut
Master Plan for Vocational and Career Education: The
State Department of Education was charged by the 1974
General Assembly to develop, within a two year period, such
a plan. The Bristol project director sat on the original
State committee to help draft this plan. As a result,
Bristol's local career and vocational education plan became
an exemplary model which many of the State's school districts
are using to comply with provisions of the State of
Comnecticut Master Plan. _

5. Extensive commnity involvement: As a result of career
education efforts, large numbers of commmnity residents
and leaders became extensively involved in helping to plan,
develop and implement occupational orientation and training
Programs. It is estimated that over five hundred such
resources became participants in Bristol's educational
efforts as a result of the project.

- 18 -
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6. Bstablishment of a city-wide department of Career and
Vocational Education: In that the district made a decision
in 1975~1976 to keep effective elements of the Career
Education project, a city-wide department was formed which
incorporated all vocational training programs with the
chosen career education efforts,

EIDjéGt Results ani Accomplishmenta:

In order to provide a systematic method of reviewing the Bristol
Career Education Program's results and accomplishments, the format
usged in Part III of this report will again be followed in Part IV.
It is important to: nnte, however, that the program's results must
be reviewed in terms of-ita total impact on the school district.
Therefore, a results summary is included which introduces the
conclusion section where & thorough discussion is undertaken
regarding the project's impact.

A. Administratian.

1. Euccessful commun;cations raga:ﬂlng the malntenance and
Eausationa

2. Successful management of additional grant applications to
extend the emphasis of certain elements of Career Education
in Bristol. These include:

a) Sex-role stereotyping in-service training
(see Attachment A)

b) A dissemination Prﬂjéct to distribute, nat;onally,
Bristol's Career Education Curriculum Guides
(see Attachment B)

3. Buccessful management of Career Education Curriculum Guide-
book development. These guides demonstrate how career
education activities can be incorporated (or infused) into
the various curriculum offerings of the district. Further,
the guides are broken down into three areas; K-6, 7=8 and
the 9-12 grade levels. These materials have been submitted
to the United States Office of Education under separate
cover. However, the cover page is attached to this report.
(see Attachments Cl, C2, C3)

L. Successfﬁl cammun;catlons effortg ta enable caféé; educatlgﬂ

F e

guides.

5. The management of a successful In-Service Training Program.
About five hundred fifty Bristol educators benefited in
gome way from this effort.

6. The development of a centralized Placement Service for.”

graduates and post-graduates of the Bristol School District,
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Approximately one hundred such people participated in this
agpect of the project.
(see Attachment D)

7. The participation in the development of the Connecticut

" Master Plan Task Force for Vocational and Career Education.

J ~ (see Attachment E)

8, The participation of the project director in a special

- National Advisory Council for Career Education conference
development.

- 9. The successful implementation of a major follow-up study
for graduates of the Briastol School System. The results
indicated a strong need for practical career guidance for
Bristol students.

10. The successful implementation of a major Needs Agsessment
for Vocational Education. This included sampling about
three thousand 9-12 students and about one hundred businesses
and industries in the district. It was determined that at
least eight hundréd more students could be profitably
trained in a technical-vocational field as compared to the
one hundred twenty presently receiving such instruction.
(see Attachment F)

1l. The successful plamning for the development of a distinct
city-wide Department of Career and Vocational Eﬂucs.‘hlon at
the conclusion ~¥ the activity.

(see Attachmen' G)

12, The successful development of a special Kindergarten atudy
regarding self-concept factor identification. )
(see New Educational Directions Evaluation Report)

13. The successful development of a bank of commmity resources,

The process for efficiently using thesze resovurces was also
identified and refined. The cover page is attached to this
raeport. :

(see Attachment H)

1L. The development of a highly successful career exploration
program gefving students in grades 7-=12.
(see Attachment I)

15. Arrangement for and implementation of a successful audit
for this three year project. An independent auditing firm
determined that all funds wrie used in an appropriate fashion.
This has been submitted urde:r separate cover.

B..Career Education Staff:

1. Succesafully working with ovey five hundred Bristol educators
to develop the following producta:
a) Career Education Curriculum Guides = K-6, 7-8, 9-12
, b) Career Education Placement Service Guide
e c) Career Education Resource Guide
d) Career Education Community Resource Information

= 20 =
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2,

3.

Successfully designing and implementing in-gervice

workshops for intereated tvachers of each specialists
agsigned grade level. Each apecialist either led or
participated in their respective set of workshops. Over
fifty of these sessicus were held during the project's

three year pericd. Often, sucn training programs brought
non-Bristol expertz into the system in the following areas

of concentration:

Elementary Career Awareness

Elementary Self-Awareneaa

Career Orientation

Placement Procedures

Curriculum Infusion Concepts ,
Developing guidance outreach programs whereby counselors and
teachers would team-teach clasgses regarding the career
opportunities which might result from thoroughly understanding
concepts covered by such classes. This function was
Eapecially succéssfﬁl at g:aﬂe 1evels 7-12.

W oo e

Each scapé:atlng teacher to ;nco;po:ate ca:eeg edu;atlon

activities into subject areas. This was done by matching

the subject area to pertinent elements of appropriate clusters

of careers. This activity was especially succeasful at all

grade levels. Such developments included:

a) Grade level packets of career education materials tied
to specific teacher-designed activities in career
education. Each packet was deaigned for a particular

~ grade level and subject area,

b) Career Resource Centers, which were satellite to the main

city-wide center, were developed in twelve of the city's
twentyhfour schaols. These Eatell;te cénters provlded

2 e

career education acthltles. Perlod;cally, these
meterials would be rotated amoung the satellite centers
to further stimulate teacher activity davelopment.

~ (see attachment J)

c) Over twe+ty different career day expositions were held

~ in schools having seventh and eighth ~iades.

d) A career speaker program which brought more than five
hundred different speakers into all schools over the
three year period. More than three hundred of these
were for the three high schools.

é) A career fleid t:;g program wh;ch allowed for ma;é than

to buslnéssea, 1nﬂust:;és, sac;al sérv;ce agégc;es and
cultural institutions around the greater Central
Connecticut region. Because such trips were always
tied to in-class career education activities, more than
one thousand Bristol students received intensive career

orientation with this program.

2



5.

6.

T.

f) A career exploration program which operated only in
‘grades 7-12. This activity was immensely popular with
students and teachers. An exploration was an individu-
alized field trip each of which lasted for at least
one full school day but less than three. Bach student
wag allowed two such explorations per year. Further,
the explorations had to be tied into school work and
into a career education activity the student was under-
going. A comglete report from the student was required
for each exploration. By and large, the students made
all pertinent arrangements for each exploration after
the Career Education Community Aide matched and introduced
the student and responaible teacher to the host. The
hcsts representéd over three hundrei dlfferént Eusin%ssesg

the last twa years of thé progeet-
Succesafully participating in several national career educat;an
conferences. These included:
ag The Center for Occupational Study, Ohio University
b) The American Personnel and Guidance Association- Natlénal
Conferences
¢) Experienced-Based Career Education Conference

One of our career specialists, Ms. Kathleen Quinn, along with
three other Bristol counselors and teachers received a
national award for Guidance Outreach programs from the
American Personnel and Guidance Association (refer to Part IV,
Section B, Item 3 above).

Successfully assisting méré than twenty Connecticut school
districts to implement career education programs. This was
done through extensive cooperation with the Capitol Region
Education Council and the Comnecticut State Department of
Education.

Successfully representing the project and the school district
at more than twenty-five civic presentations of career
education in Bristol.

C. BSupport Services:

i.

Placement program results were as follows:
a) The development of a Placément Progggg Gu;de WhlGh

the three h;gh EEhDDl speclalista lﬂvolved 1n this
program. These guidelines were developed by a Placement
Steering Committee. All school departments fed students
through this service. A total of approximately fifty
students benefited from this effort.
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b) Arranging and conducting seminars for senior students

wbereby local business and industry sent personnel
managers to provide job prospect information to these
pu;ils.

c) nging and conducting seminars for junior and
senior students at each of the city's three high schools
regarding job application and interviewing procedures,

A1l twélfth g:ade students 1ﬂ the dlstrlct ﬁﬂdEIWént

Briatal CaIEéImEiucatlén Easou:ee Genter was :esponsiblé for

- locating, securing, cataloging and using a wide variety of
resources. These included purchasing commercially developed
materials, procuring project developed materials from outside
the district and identifying and catagorizing available
human resources. Specifically, this portion of the project
was responsible for the following results and accomplishments:

a) Purchasing more than $4,0,000.00 worth of commercially
prepared career education materials which were specif-
ically related to teacher developed career education
activities,

b) Purchasing more than $10,000.00 worth of instructional
equipment for teacher use in undertaking career education

_activities. ,

¢) Establishing and maintaining an efficient card file/
identification system for each item purchased for or )
provided to the Bristol Career Education Program. This
system further allowed for the rotation and/or borrowing
of these materisls by Bristol educators from around the

- school system.
" d) Securing non-Bristol project curriculum guides in career
" - e@ueation from school institutions around the nation.

e). Compiling a bibliography of all pertinent materials in
career education which was distributed throughout the
school district. This effort included the production and
distribution of bibliographic updates.

£) Procurlng, catalaglng and dlst:;but;ng, to al l h;gh Echgol

markét p;u;eatlans far the Bristcl reg;an, Gannect;cut
and the nation. This information was solicited from the
Connecticut State Department of Labor, the United States
Be;artmént of Labor and The Occupational Outlook

£) Bevaloplng an occupational information file which
congiasta of information gathered from businesses,
industries and professional organizations on more than
two thousand different occupations, This material has
also been included in the distribution system to teachers

. | o
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and counselors mentioned above. A document very

helpful to this process was The National Trade and

Professional Assoclatlogg'gggigg Un;tedig}ates,
publlahed by Columbia Books, Inc. of Washington, D.C.

h) Developing and distributing a Community Resource Guide
vwhich allowed Bristol educators the opportunity to tap
people in the greater Bristol region to participate in
the career education program. These, individuals,
representing more than five hundred businesses and
industries, committed themselves to serve as one or
more of the following resources:

l., Field trip sites
2. Bxploration sites
, 3. Career speakers

i) Performing an evaluation function for all career education

activities developed locally. BEach activity was edited,

clarified and rated by a committee. This function served
ag a method to determine only appropriate activities to

be included in the Career Education Curriculum Guides.

This ratin. function was also extended to commercially

prepared materials.

Development and production of the Bristol Carear Eahgation

newsletter, The Exchange

tributed around the school Eystem and tc all chér

d;str;sts requestlng it. Eggigggha,”l,GOﬂtained highlights

e
-

whiah teachezs couli uﬁieztakeg This newslettez was the
recipient of national recognition from the publication,
Career Education News published by McGraw-Hill Publication
Company.
(see Attachment K)

k) Defélﬂpméﬂﬁ of and dlssemlnatlon of lniormat;on regarding

1) Praiumt;og, ozgan;gation and adaptat;on %0 activitiea of
"~ glide and video tape programs in career education. Over
one hundred such progr=mg - -2 developed to be used in
- conjunction with one or we. career education activities.
m) Developmerit, hosting and conducting of a wide variety of
*  in-s@ervice training prozrams in career education. These
included:

1. Coordi
education from Central Conmnecticut State College
which provided three ¢ raduate credits to participants.
About sixty Bristol * achers participated.

2. Coordination of visi:-. to other career education
gites by local educaors. More than ten such
viaitationa occurred affeﬁtlng more than fifty
counsélors, teachers and admini

nation of two college courses in career
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3. Coordination of visits to Bristol by other
school district officials. More than fifteen
systems sent representatives to Bristol to assess
the career education program for their own
respective districts.

L. Workshops for Bristol teachers on the following
career education related topics:

a% Commercial resources
b) Locally developed activities
c ) Career education in other school systems
dg Curriculum infusion methods
Affective education
All of these workshops were integrated into the
school district's in-service training plan.

The in-service training results were, by and large, the major
technique used to modify the curriculum toward a carser education
emphagis. Managed by the project's director and implemented by
the career education resource specialist (see Sections A and C),
more than five hundred fifty Bristol educators benefited from
this function. This activity, in turn, allowed these people to
effectively work with the career education specialists to

develop the aforementioned curriculum guides. In short,
in-service training became the major tool with which the project's
perasonnel developed grass-roots material; activities directly
related to the school syastem's curriculum.

The communications and reproduction results were evidenced mostly
by the products developed as a result of the project. Threse
included:

1. The lestol Careér Education Gufrlculum Guides for grades

Ksé 7-8 an 9 12, T
2. The Br;stal Career Educ .tion Community Resource Guide.

3. The Brlatol Career Education Resource Guide; including perlodlc

uPﬁatés.
L. The Bristol Career Educatlgn Placement Program Guide.
Se Brochures depicting various major elements of Bristol Career
Educationa The titlea of these include:
Bristol Occupational Education (see Attachment L1)
AModel, for Grades K-12 Esee Attachment ng
Jobs. Placement Service (see Attachment L3
i Caréer  Resource Center (see Attachment Ll)
Other forms of communication included letters, forms, reports,
etc, In all cases an official record of these has been main-
tained by the achool system. In addition, a record has been

o oo
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F.

maintained of all press releases (which number over one
hundred) regarding career education in the district.
Another form of communication recorxd maintained by the
school distriet are the approximate three hundred requests
made by school districts and institutions from around the
nation for Bristol Career Education curriculum materials.

Special Emphasis Results:

As both a2 direct and indirect result of Bristol hosting thisa

Career Education Exemplary Project, added dividends included:

l. A Sex=Role Stereotyping Guide which was an in-service tool
tc demonstrate how teachers and counselors could avoid
casting people and occupations into male and female
categories.

2. Asaistance in the development of Connecticut's first State
Master Plan for Vocational and Career Education.

3. The establishment of the first city-wide Department for
Vocational and Career Education.

li. Assistance in the development of a Satellite Vocational-
Technical Schosl for the greater Bristol region. This
State operated institution is scheduled for opening in
September, 1978.

(see Attachment M)

Results Summary:

As can be seen in the narrative of the report and the attachments,
this project has proven to be very beneficial to the Bristol
School System. In the last section, these results are thorough-
1y compared to the project!s .objectives. The impact of this
program is analyzed in terms of these objectives and the
district's subsequent incorporation of career education.
Following these analyses, recommendations are made which may
prove helpful to others contemplating such a project.

B
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V. Third Party Evaluator Report:

BRISTOL CAREER EDUCATION PROJECT

Penetrating Schoel Strata

Funded under the provisions of Section 142 (C)
of
Part D of the Vocational Education Amendments of 1968

Grant Number OEG-0-73-5301

THIRD PARTY FINAL REPORT
JUNE, 1976
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I. INTRODUCTION
Inc. (NED) have worked closely together on both the process (formative) evalua-
tion and outcome (summative) evaluation components of the program since October

22, 1975. As a result of this close working relationship each orpanization has

attempted, to the extent possible, not to duplicate the other's or their own
efforts.

During the preparation of this report, NED received a draft copy of BCEP's
final report. This draft report was reviewed by NED staff and found to be an
open, honest, and succinct description of the strengths and weaknesses of the
project. Therefore, this third-party report is intended to complement and
supplement the project's final report.

As NED and BCEP have worked topether a series of reports summarizing various
facets of the evaluation have been 1ssued as separate documents. These separate
documents which focus on both process and outcome evaluation are included as
appendices to this report and frequently are referenced in the body of the
report. Placing these documents in appendices is in no way intended to give
them "'second class status." The reader is encouraged to consider the appendices
as an integral basic component of this document.

1I. SUGGESTIONS FOR OTHER FUNDED PROGRAMS

Based on KFD's exﬁafiencés with and observations of BCEP, the following
suggestions ar+ offered for the consideration of organizations who may attempt
a large-scale funded career education program in the future. It must be remem-=
bered that any funded project has a very limited time to accomplish its mission
so that a strict adherence to time lines is essential.

1. Establish realistic and assessable process and outcome ohjectives as

a framework for the project. '

2. Fstablish an evaluation design which is directly related to the
project's stated objectives and gather baseline data prior to, or
at the latest concurrent with, the delivery of services.

3. Salaries budgeted for all positions should be attractive enough so
that the project can attract high calibre personnel without delays
in the time schedule.

4. TIf a project is staffed with personnel from within a school district
or organization, staff assipned to the project should be assured a

position comparable to the one they left at the project's conclusion.

et
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5. After project staff h- e been hired, regardless of their expertise,
they should have an . .tensive common inservice experience.

6. Formal and informal lines of communication between staff, clients,
and sponsors should be established, identified, and maintained.
These communication lines should be conveved to all within and ocutside
of the project staff who will in any way be dealing with the project.

7. A project should start small and expand on the basis of its experiences
rather than attempt too much too socon. To "withdraw' services once
offered can do irreparable damage to a project's functioning.

8. Funded projects should convey an austere image. The "give away"
image is one to be avoided as non-project staff are more apt to be
interested in the "things" they can get from the project than they
are in the ideas, concepts, and programmatic aspects of the project.

9. If there is not visible and concrete support from the top administra-
tion and policy makers of an organization, a project's chances for
success are far less than in a: situation where such such support
exists. Such support must be more than permissive in nature.

III. OVERVIEW 7

The Bristol Career Education Project, “Penetréting School Strata Through
Career Education,'" was funded under Part D of the Vocational Education Act in
July, 1973. For the period January, 1974, through June, 1975, IBEX, Inc., acted
as BCEP's third-party evaluator. On October 14, 1975, NED was informed that on
the basis of a competitive bidding procedure, it had been retained to serve as
the third-party evaluator for BCEP during its third year as a federally-funded

e project. On October 22, 1975, a NED representative made the first site visit to
the project. Since that time NED staff have spent a total of twenty-five person
days in Bristol and more than 200 professional hours have been devoted to BCEP
activities at NED's Crawfordsville, Indiana headquarters. After each NED site
vigit the BCEP staff were provided with a summary of the visit in the form of a
memorandum for the record. These memoranda are reproduced as Appendix A of this
report.

On the basis of NED's observations, of the data avallable, and from the
reports of the former third-party evaluator, it appears that the project has had
its accomplishments during its brief existance. At this point=in-time, it seems
that a viable career education program is baginning to emerge in a number of
Bristol's public énd parochial schools and that that emerging program is directly
traceable to the efforts of the BCEP staff. As yet there is little evidence
concerning the impact this emerging program is having on students (see Section

IV and Appendix I). BCEP apparently had a direct and positive influence on a

]
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number of Bristol's teachers (Appendices D & E). The project did an outstanding
job of gaining acceptance by Bristol’s.labor and management communities (Appendix
B) and, on the basis of interviews and questionnaires, it appears the project
also gained a very respectable level of acceptance by administfators in the
Bristol schools at the building level, (Appendix A lﬁétgh 29 & April 20 Hemgraﬂdéf
and Appendix C). However, as of this writing and with a great deal yet to be
accomplished before career education i1s fully implemented in Bristol, it appears
that for all practical purposes the local Board of Education will not commit
sufficient monies to maintain more than a slim vestipe of the program by retaining
the Resource Center Specialist's position when federal funding concludes June 30,
1976.

In a June 26, 1975, report of a May 1-2, 1975, visit by a team representing
the USOE Region I COffice it was written, "It is not too early to plan for the
support, from other federal funds, of the project. Related directly to this

area is the continually expressed worry of all staff that termination of the
federal funds will mean the termination of the project.” and " . . . third-year
activities will be affected by the concerns of staff in the future for the
project.” 1In NED's first site report dated October 22, 1975, it was commented
that, "There is an additional factor which is apt to have an increasingly negative
impact on staff performance as the school year progresses. This factor is the
insecurity of the staff not knowing whether or not they will baxemployéd during
the 1976-77 year. Positive action on the part of the central administration and/
or board of education could do much to negate this gituation.” 1In NED's April
20, 1976, site report it was stated that, "The BCEP staff is working in a milisy
of uncertainty and competition which appears to be engendering a fair amount of

hostility which in turn is disruptive to the overall functioning of the project."”

In NED's final site report dated May 22, 1976, it was noted, ''The overall
situation at the project and the staff feelings appear basically unchanged from

those noted in my site report dated April 30." Table I below summarizes BCEP's
staffing for the duration of the project. The nine major positions, seven
professional, one paraprofessional, and one clerical, funded through this grant
should have provided the proiect with 324 person months to accomvlish its mission.
In reality, various of these positions remained open for a total of 77 months or
approximately 23.8% of the availlable time. It is against this background which
the discussions of the BCEP's accomplishments in the remainder of this report

t

must be interpreted. 9.
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TABLE 1
BCEP STAFFING AMND THIRD-PARTY FVALUATORS
FOR THE DURATION OF THL PROJECT
July 1, 1973==June 30, 1976

of months position

unfilled

-

1973
1973
1974

Jan., 1!

1974
1975
May, 1975
1975
1976

1976

1974
1975
Grant Concludes

1973
1975
1975
1976

1974
, 1974

% of time position

unfilled
Grant Award

March,

July,

Sept.

March,
July,

Sept.,
Howr. o

Jan. ,

May ,

Ho.

July,
Sept
Wow. ,
May,

Mow. 5
Jam. ,

8.3 | Project Difgctgfsl) mmmmmee [ [[ 111111 ]1]]] | etbkihkiokiihhkihkkkskkkkhkihhskk
2.2 | Community Coordinators e [T oionns
2.§ Secretaries e [T ITETD D111 00111 hkkkkk
0 P S —— .
6.6

Rasource Center Specialist R
6 | Elementary Specialist!Az) . S—
== | == | Elementary Specialist’B" e
13 [36.1 | Junior H.S. Speclalist e —— N
2.2 | Senior H.S. SPéCialiSE:AS)» smmmmmmeeee= /1111111110111 000011111
6 {16.6 | Senior H.5, Specialist B e e S
8.9
3.3

Senior H.S. Specialist C S e o
Third~party Evaluators e e N

1
]

KEY

~---First person (or organization) for role 1) “ . e el s
/1//Second person (or organization) for role 2 257 time committment for flrst director
**%*Third person (or organization) for.role ) Positiou replaced JHS Specialist but

— —_— ——— primarily served elementary level

3 Also served JHS & ELEM levelgéé1§75576
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In the original funding proposal it was stated, "It is the intention of this
porposal to use career education as the vehicle for a massive change of perspective
in the Bristol School System.” 1In spite of a conscientious and hard-working
project staff, there is no evidence of ‘'a massive change of perspective"” in the
Bristol School System.

IV. BCEP'S SPECIFIC OBJECTIVES

a. Grades K-8

A. To cnable students to develop a more positive self-concept and
greater understanding of self:
AND
B. To enable each child to display an understanding of the relationship
between his own abilities and limitations in terms of the world of
work;
AND
C. To develop and expand the pupil's knowledge about a variety of
clusters of occupations.

Student outcomes for the BCEP project were assessed at the kindergarten and
grades 3, 6, and 8 levels. There are two basic approaches to the student outcome
question: (a) The evaluation may attempt to determine the impa:t:af project -
activities upon the "average student' in the project area. With this approach
outcomes are measured for all students or a random sample of students in the
district. (b) The impact of the project on students given maximum cooperation and
participation of their teachers can be addressed. In this case, the "most exposged"
students are identified for outcome measurement and, if possible, compared to a
leas exposed or unexposed group. These approaches can usually be expected to
yleld different results because a project staff generally has control over student
activities only to the extent that they are able to influence educators to imple-
ment career education. Even if the project is able to involve all teachers in
inservice activities, it is unlikely that all teachers will actually implement a
maximally effective program in the classroom. NED prefers the second approach to
student outcomes, as this approach yields more valid data concerning the project’s
recommended approach to career education implementation and it was the one which

was uged for these assessment activities.
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The design, implementation, and cutcomes of the kindergarten assessment are

detailed in Appendix I but the conclusions of that study are

« « « there is tentative evidence that career education experiences
at the kindergarten level have affected children in the following
ways:

1. A preater interest in jobs, more openness with adults, and/or
a better understanding of the nature of jobsa 'as seen in the
greater tendency to ask job~related questions of a worker and
an increased attentiveness to a guest speaker.

2. Increased ability to project themselves into a work role, as
seen in the reasons for liking or disliking the job.

3. 1Increased awareness of the relationships of in-school learning

to work situations.

The NED and BCEP staffs worked together on a modification (Appendix H) of the
NED~developed Careers Orientation Battery (COB). The BCEP staff identified the
experimental and control classes to he tested at grade levels 3, 6, and 8.
Experimental classes were those classes where the staff member had worked exten-

sively with the teacher and where, in the staff member's judgement, career-educa-

ticu~oriented conzepts and activities had been infused into the teacher's instruc-

s
‘tional pror~an. Conparis.: groups represented teachers who elected not to become

invelves wlik BMEP services but who were serving children comparable to those

]

erved by <«he =xperimental teachers.
Tt 2CEP edition of the COB at the grade 3 level yilelds four scales:

Scale Items Scale Name Career Education Objective

I 24 Teghnalaéy The student will.understand the inter-
relatedness of varlous jobs.

"fiiiiuk;‘;@TZI_ £e¢3 . Esteem ) The student will develop a posiiive

T e attitude toward him/herself.

III 16 Attirudes toward The student will ‘develop desirable work
Work attitudes.

v 28 World of Work Students will be aware of the requirements
for and nature of various jobs.

The COB was administared in five third-grade experimental classrooms and in
three compariscn classrooms during MMay, 1976. The results of those administrations

are gummarized as Table IT.
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Summary of May, 1976, COB Adminietration
Grade 3
Experimental (N = 111) and Comparison (N = 62) Groups
Standard Difference 1)
COB Scale Mean Deviation of Means t Significance
) I!
Experimental 14,37 5.06 1.41 NS
Comparison 13.60 2.03 .77
1I. ,
Experimental  12.590  2.64 -1.98 p .05
Comparison 13.50 3.06 -.91
I1I. :
Experimental 10,44 1.71 .72 NS
O Comparison 10.26 1.49 .18
- Iv. ,
Experimental 14,18  2.62 1.94 p<L.1
Comparison 13.35 2.72 .83
1) two-tailed, df = 171

Differences between the mean COB scores of the experimental and comparison groups
Only students for whom there
Mo significant

were subjected to a t - test for independent groups.
were a complete set of COB scores were included in the analysis.
groups in mean measured understanding of
The

the inter-relatedness of various iobs or in students attitudes toward work.

experimental group was more aware of the requirements for and nature of various

jobs than the comparison group at the .1 level of confidence. However, the

comparison groups at the grade 3 level exhibited statistically sisnificant

higher self esteem as measured by the COB at the .05 level
At the sixth-grade level, the BCEP edition of the COB

Scale  Items  Scale Name
I 22 Technology
IIa . 21 Self Esteem
I1b 19 Attitude toward
School
II1 28 Attitudes toward
Vork
v 15 Decision-Making
Skills
v 33 World of Vork

of confidence.
vields six scales:

Career Education Objective

technology on American society.

Students will understand the influence of

The student will develop a positive attitude
toward him/herself
School activities will be perceived as

satisfying and relevant to a student's
personal needs.

Students will develop desirable work
attitudes.

Students will develop career decision-
making skills.

Students will be aware cf the requirements
for and nature of various jobs.
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The COB was administered to five experimental and four comparison groups at the
grade 6 level during May, 1976. Differences between the mean COB scores of the
experimental and comparison groups were subjected to a t ~ test for independent
groups. Only students for whom there were a complete set of COB scores were in-
cluded in the analysis. Statistically significant differences did occur on two of
the scales, Self Esteem at the .l level of confidence and Attitudes toward Work at
the .05 level of confidence. On both of these scales the comparison group out-
performed the experimental group.

TABLE III
Summary of May, 1976, COB Administration
Grade 6
Experimental (N = 123) and Comparison (N = 88) Groups

Standard

Differences 1

COB_Scale Mean Deviation of Means t "
I!
Experimental 12.64 2.81 -.63 NS
Comparison 12.85 -.21

I1a
Experimental 13.25 3.12 -1.08 p<.1
Comparison 14.09 -.84

ITb
Experimental 13.31 3.43 -1.37 NS
Comparison 13.92 -.61

III
Experimental 17.30 3.89 =2.18 P < 05
Comparison 18.41 =1.11

v
Experimental 8.4%8 1.93 47 NS
Comparison 8.36 .12
v
Experimental  10.61 3.03 =1.02 NS
Comparison 11.50 -.89
1) two-tailed, df = 209

The COB was administered to an experimental group in grade 8 at a parochial
-school and to grade 8 students at three comparison schools in May, 1976. A t -
test for independent groups was applied to the mean differences between the
expérimental and the controel groups for each of the COB scales which in the

BCEP elghth grade edition are

40
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Items  Scale MName Career Education Objectives
19 Attitude toward School activities will be perceived as
School satisfying and relevant to a student's
personal needs.

30 Attitude toward Students will develop desirable work
Work attitudes.

15 Decision-Making Students will develop career decision-
Skills making skills. '

44 World of Work 7 Students will be aware of the requirements
for and nature of various jobs.

A statistically significant difference between the groups occurred on only one of
the four scales. As measured by the COB, the comparison group perceived school
activities as more satisfying and relevant at the .001 level of confidence. The

. results of the grade 8 COB administrations are summarized in Table IV.

- TABLE IV
. . _ 7 Grade 8 7
: Experimental (N = 53) and Comparison (N = 105) Groups

Standard Differences 1)

Cob Scale Mean Deviation of Means t Significance

I
Experimental 11.53 3.48 -3.46 p <.001
Comparison 13.50 3.11 =1.97

II
Experimental 20.79 3.46 .24 NS
-]~~~ Comparison—— 20.65 — ————3.50 "1 — . . 14 . -

111
. ‘Experimental  8.68 2.01 -1.78 NS
ER Comparison 9.26 1.76 -.58

.

Experimental 21.87 5
Comparison 20,83 . 6.22

.48 1.07 NS
22 1.04

1) two-tailed, df = 156
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Partially because of the timing of NED's involvement with BCEP, pretest data .
are not availlable for the experimental and control groups nor are comparable stand-
ardized test scores available which could have been used to test the assumption
that the experimental and comparison groups are equal save for a career education
orientation in the experimental groups. Therefore, defensible objective information
concerning the impact of the BCEP program relative to the K-8 obiectives A, B,
and C 1s lacking. However, on the teacher opinionnaire more than 60% of the
responding elementary and junior high school teachers who are involved with BCEP
and approximatelv 50% of the non-user elementary and junior high school teachers
agreed with the statement, "I think that including Career Education activities in
1

the curriculum can improve student achievement in the content areas.” (Appendix

D--item 16)

D. To give teachers knowledge of career education concepts, career
ayareness, career exploration, career preparation, clusters and
gself-awareness techniques.

Rather impressive K-6 and 7-8 curriculum guides with a career-education- ’
orientation werééévelaﬁed during the 1974-75 operational year and were updated .
during the 1975-76 year. These guldes have been widely distributed to the
gchools of Pristol. The project records Indicate that K=6 and speclal educatici
teachers have heen provided eighteen half-day workshops directed at this objective
by BCEP during the 1975-76 year and which were favorably received by the teachers.

After each workshop participants were asked to complete a seven-item evaluation .

_form concerning all aspects of the workshop including orpanization, context, and

presentation on a seven-point scale ranging from poor to excellent. O0Of the
teachers who completed this instrument (N = 62%), approximately 00% or more rated
the workshops as an above average experience (5, 6, or 7) on ALL facets. 1In
addition, as reported in the summary of staff logs (Appendix I) the staff, on the
average, spends more than 20% of their time in consulting activities directed in

large part toward accomplishing this objective.

* This number represents a pross understatement of the forms actually received.
After these data had been processed an additional fifty-five forms were
received with an additional one or two belng received daily.




E. To implement curri::ulum patterns that will illustraté the relatianship
of s Eaal gubjects to the world of work;
AND
F. To provide for continuous curriculum development, revision, and
evaluation:
AND
G. To enable students to have access and greater understanding of the
many cﬂmmunity resources available for him,
AE noted above, the praject has been réspansihle far extensive dEVElQFﬁEﬂEEl

work being accomplished in the area of infusing caréer!eduﬁatianhgrientad concepts
and activities into cufrizulum units as evidenced by the curriculum guides
developed and published by BCEP. NED, however, does not have evidence concerning
the extent to which these units have actually been used in the classrooms of
Bristol. The curriculum guides and the units contained in them have undergone
revision and up-dating.

The project does maintain extensive and complete records concerning the use
of community resources by the schools. This use K-12 for the past two years is
summarized below as Table V. It was nécéssary‘tg conclude the data-pathering
activities with about a month of school remaining in the 1975-76 academic year.
This coupled with an extensive teacher's strike at the beginning of the year may,
in part at least, explain the rather dramatic drop in the utilization of community
resources in each category between the 1974-75 and the 1975-76 school years. The
manner in which NED summarized these data from the BCEP records precluded an
analysis by level, Kaﬁg 7-8, and 9-12 to determine if the change was across the
- board .or..concentrated. at one or two or the three levels. Nevertheless, the _—
number of cormunity contacts provided by the project for Bristol's students is
impressive both years.

b. Grades 9=12

The 9-12 program served Bristol's two public high schools and a parochial
high school. For all practical purposes the public high schools each had a
fulltime specialist for the September, 1974, through June, 1976, (see Table I).
~ The consultant serving the parochial high school was on fulltime assignment for
the 1974-75 year: but because fo the size of the school and its level of involve-
ment in career education this individual was reassigned to serve both the
parochial high school (approximately 40%) and a group of elementary schools

during the 1975-76 year. 4‘5
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A. Ta prcvlde Eagh Etudent wi;h ﬂppartunitiea regardless gf his ultimate
career goala, to have marketable skills that will enable him to enter
the labor force should the need or desire arise for him to do -so;

- AND

B. To enable each student who desired to undertake advanced preparation,
whether it be in a post-secondary technical school, college,
university or business school to be so equipped with the necessary
prérequisiges to undefstand this advanced tfaininu.

Thérg lg no eviden;e available to NED that da:uments that Dbjegtives A aﬁd B
have been accomplished to any extent beyond what Bristol's program provided in the
pre-project era. The BCEP, however, did produce and distribute a "How to Find a
Job" booklet during the 1975-76 year.

C. To provide opportunities for students to participate 1in a meaningful
Qccupazianal Explnratian.

As nated in Iahle A abave, dutiﬁg the periad Se ptemhér, 1974 thraugh May,
1976, there have been impressive numbers of opportunities for occupational

exploration provided to Bristol's studegts through the vehiclea of exploration

days, field trips, and speakers. Indeed each of the specialists serving Bristol's
senior high school does have an established system for the preparing, the providing

and the follow—up of such exploratory experlences.

bD. To prgvide gréatef engauragément fgf student enrollment in vccatlanal
education programs:
AND
E. To provide greater encouragement for student enrollment in work
experience programs, and a wide range of work experience.
AND
F. To provide intensive guidance and counseling in preparation for
' emplaymént sud/gr future eduﬂatian.

NED is not in possession of gvidence that the "greater encouragement''

required to fulfill 9-12 Objectives D and E has been forthcoming nor that the

"intensive guidance and counseling' necessary to Objective F has been accomplished
in any way unique during the project's life. The career education speclalists
assigned to each high school by the project are trained and certified guidance
personnel and, particularly at the two public schools, they have reported a heavy

degfee of involvement directly with students. This direct student involvement by

E. and F. As noted in the NED site memoranda dated lD/Z?/?SE page 3 and 12/16/76,
page 4, Appendix A, the conscious decision was made not to gather student data at
the 9-12 levéls.
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G. To déVElBﬁ career infarmatign programs to be carried out by
dgpartments within the SGOPE of the curriculum.

Euring the 1975 76 school year Lhe prcje:t gtaff pfﬂvidgd 9- 12 teachers wiEh

a total of twenty-seven inservice sessions. Thirteen of these sessions were
formally instructional in nature while the agendas for the remaining fourteen
sessions indicate that the instruction was accomplished within a "share day"”
format. The 9-12 inservice sessions brought topether the teachers of specific
diseciplines and often of specific classes with the discipline (i.e., Alpebra I,
Algebra 1I, Biology, Earth Science, etc.). As was noted earlier in this report,
the BCEP staff requested that teachers complete an evaluation form and approximate-
ly 80% of the responding teachers noted BCEP's inservice sessions as an above
average experience in seven major program components such as organization, presen=
tation, etc. The BCEP has also produced and updated a 9-12 curriculum guide which
has been widely distributed within Bristol schools. The "stage has been set" by
the BCEP staff for accomplishing 9-12 Objective G. However, NED does not have
evidence abailable concerning the extent to which career information programs

have actually been developed and ''carried out” by departments within the scope of
the curriculum.

H. To éstablish a cgntinuinp avenue of ccmmunications betwegn school,
business, industry and cnmmuﬁity,

One of the autstandiﬂg gcccmnlishnents af BCEP has been its utilizatinn of
cormunity resources (see Table V). Although the project staff has noted that
during the pre-planning ﬁhase coordination with business, industry, labor, and
education groups was noticably lacking, durinpg its operational life the project
did establish fine working relationships with these facets of the Bristol '
community (see Appendices B, C, D, E, and ¥). Furthermore, it was the business,
industry, and labor groups that offered the most vocal support for continuing
BCEP with local funds. It apnears that the avenues of communications prerequisite
for accomplishing this objective have been established. "hether these avenues

are maintained after the project phases out remains to be seen.

I. To fallow—un all drop—outs and graduates and to use such data in the
plaﬂniﬁg af future programs.

BCEP did carry out a fgllow—up stgdy for the ;135525 of 1973 and 1@74

The data, however, were not or at least only very incidently used as a basis for
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. planning future programs. Therefore, the project discontinued the follow-up
studies and the elass of 1975 was not surveyed by the project.

¢. Placement Component Obiectives

A. To locate and isolate sipnificant career job opportunities in the
' community which can be offered to existing Bristol students;

L. B. To offer such job opportunities to sald students through a system

which allows for clear and precise communications between employers,
students and concerned education officials:
AND
C. To utilize information retrieval forms which permit a matching af
student interest and abilities with job specifications;
AND
h D. To develop processes which allow for the rapid identification of
- existing students who would be interested in using this placement
. service.
- AMD
E. To provide for the following systems within this placement service:
1. Reporting
2. Referral
3. Follow-up analysis
4. Program favisian

Prior to the project's existence placement services were csrried out throush
the uncoordinated efforts of a variety of programs and classes such as coop
programs, business practices classes, etc. The project did develop what appeared
to be a viable system for accomplishing the project's placement objectives. A
prerequisite for that system to be successful, however, was city-wide coordination
of the effort and the cooperation of the individuals who had §eeuﬁpla¢ing students
I’ from thelr classes and programs. In order to obtain the caaﬁeratién of the
individuals traditionally involved in the uncoordinated placement efforts, a central
office edict would have been required. Such an order was never issued and the BCFP
" model never became truly operational although the BCEP staff did attempt to initiate

it and did manage to place seven young peoble into jobs.

d. Resource Center Objectives

.The Resource Center Specialist assumed his duties during June, 1974, and
began to establish the Resource C-nter at that time. The Resource Center itself
was located at Bristol Eastern Hig ;001 but housed materials appropriate for
use in K-12 classrooms and by ¥=12 t :hers. The Resource Center also placed

materials into school libraries and directly into departments and classrooms
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vhenever it appeared that these procedures would enhance the utilization of mater-
ials. The records maintained for the utilization of BCEF provided materials at all '
of the various locations are spotty and, therefore, any quantities referenced in the

following discussion should be considered as underestimates.

A. To serve as a dependable source of supply for the career education
speclalists and others availing themselves of the services of the
program.

' AMND

B. To satisfy their needs, whether they be for some tangible item al-
ready in the Center, for something which must be developed especially
to meet their particular need, or for one of the so-called 'people -
resources”” which are often the most difficult to produce.

AND

C. To serve as a source of sugpgestions for both new materials and new
methods which the career education specialists cannot keep sbreast ‘
of on thelr own. These sugpestions cover both commercially and
locally developed career education aids as well as materials and
ideas borrowed from other career education programs.

AND

D. To serve as an on-going educational influence on those involved in

the program by providing classroom teachers an understanding of

what career edncation can offer them and their students through in- ,

service teacher training seaslons. These range from workshops de- ‘I

Resource Center to those which involve participants in various activ-
ities which can be taken to the classroom and used to infuse career
education into the curriculum.

As reported in detail as Appendix E, the teachers who have used BCEP services
at all levels K-12 are overwhelmingly positive concerning both quantity and the ‘
- quality of the materials and resources identified by and/or provided by the project ~—
for their use. As documented in the project's final report, June, 1976{ the Resource
Center apparently has fulfilled all four gbjectivesé—and more.
When teachers have used or reviewed materials for use, they have also been re-
quested to provide the center with feedback information concerning the quality of
and appropriateness for their classrooms of the materials. In spite of repeated
follow—up efforts by the Resource Center Specialist, the return rate on the evalua-
tion forms is so low as to preclude their ﬁse. However, the data in Appendix E
- indicate that the maferials used by the teachers was generally viewed as being of
"excellent" quality. Disappointing, however, was the extent to which materials

available through the center were actually utilized as recorded in the center's

records. The utilizatian of these materials is summarized as Table VI.
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TABLE VI
Utilization of Primary Resources
Available in BCEP Resource Center
September, 1975 through May, 1976
Based on Checkout Records
Total No. Total No. ¥ 4 Maximum
Pleces Pieces Items 4 or No. of
Category of Materials Available Utilized Used 0 _1 2 3 more _Times
A. Tapes, Cassettes, -
Film Strips 290 116 40.0 174 64 16 11 25 12
B. Books* 390 178 45,6 212 95 52 15 16 ' g
C. Kita & Other
Instructional
Materials 49 23 46.9 26 9 5 1 8 28
*Approximately 127 are for teacher use, balance intendéd primarily for students.

The Resource Center has made a considerable dollar inveatment to build an inven-
tory of resources, more than half of which are not utilized. Even acknowledging the
tendency toward obtaining underestimates of utilization as noted above coupled with
the fact that it was pagaible for either students or teachers to use materials in the
Resource Center without checking them out (the Resource Center Specialist reports
that such use was not great), 1t appears that BCEP has invested in aubstantial arounts
- of un-utilized materials. With the apparent demise of career education specialists
to work with teachers in the schools, it seems likely that these materials will be

less apt to be used in the future than has been true in the past.

V. PROCEDURES o
a. General
As has already been nated; BCEP has had its accomplishments but its aspirations

both in terms of procedures and outcomes ag stated in the initial funding proposal
exceeded its accomplishments. BCEP's accomplighments, however, have not resulted in

" an articulated K-12 career education program. Indeed at the 9~12 level, there appears
to be three separate programs with commonalities but which largely represent the per-
sonalities of the specialista serving a given school._ Throughout the 1974-75 and the
1975-76 years, the project director has used techniques such as having staff shadow
each other, discussions in staff meetingas, and attempting to develop a project phil-
osophy which were designed to lead to an articulated program. In NED's opinion, there

are two major reasons why the articulated program has not developed even with the
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project director's efforts. First, throughout the life of the project, neither the
central office nor the Board of Education have made clear policy commitments and
offered concrete support for the program beyond the initial permission to submit the
original proposal. As the project staff itself has noted, this has led to some ad-
ministrators permitting the project to operate in their schgaié rather than being
truly supportive with other administrators not willing to become involved with the
project, and has led to the project staff working only with those teachers who would
"volunteer' to become involved. Although the BCEP staff did furnish the building
administrators with an orientation to the program, they were never provided the
opportunity to make similar presentations to the full Board of Educat. nor to the
entire central office staff which may be another index of the lack of real support
for the project by these key policy and decision makers. In theilr year-two report
the former third-party evaluators made nine recommendations. One of these was,
"Some statement, both public and within the Bristol Public School community, should
be expressed by the administration. The project is notable for the lack of this
visible administrative support.” This same Ehiﬂg-is again reflected throughout NED's
site reports (Appendix A). In NED's judgement, the second major block for BCEP in
the development of an articulated program is the fact that while individual staff
members did attend training and conference sessions, the amount of common experience
for the staff as a whole was very minimal. At the time each of the specialists was
hired, they did not have any particular expertise in the area of carecer education
nor were they expected to have such expertise. They have learned about career educa-
tion somewhat independently aﬁdvthey as individuals have provided teaching staff
_ with well-received inservice experiences; but the inservice experiences that each
~—---—-- - BCEP staff has had have been somewhat unique thereby encouraging the development of
''''''' a fragmented program. It i3 strongly urged that in future efforts staff members,
experienced or inexperienced concerning career education, undergo an intensive common
career education inservicing before attempting anything as comprehensive as BCEP was
attempting.

The original funding proposal called for the involvement of four elementary,
three junior high schools, and two senior high schools during the project's first
year. As illustrated in Table I this was not accomplished because the initial staf-
fing of the project was not completed until the end of the first year. That is to
say, not all positions were filled until Sepntember, 1974. During the second year,
there was an attempt to provide services to seventeen elementary, all junior high,

: and all senior high schools in Bristol both public and parochial. During the proj-
ect's third year, it was realized that the project staff was attempting too much

with too few and a reduction in the numher of schools served took place after the
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project director surveyed each of the elementary schools to determine those schools

with the highest percentages of teachers interested in participating. During the

third year services were provided to eighteen schools including two public high

é‘; schools and one parechial high school.

b. K-8 Procedures
The K~8 procedures defined in the oripinal funding proposal were described under

four broad headings each of these 1s briefly discussed below.

I.” Select Career Awareness Specialist (K-6) and Career Orientation Specialist
_(-8).

These positions were filled in January, 1974, (K-6) and in March, 1974, (7-8).
- This means that it was two-thirds of the way through the first year before both

positions were filled. However, both positions did manage to become involved with

'll"~T<
o

the schools to some minimal degree during that first year.

II. Planning Activities

Planning activitles for career awareness and career orilentation programs com-

menced when the specialists in these areas joined the project staff. As noted else-
where in this report, K-6 and 7-8 curriculum guides were developed. There is no evi-
I' dence, however, that an overall career awareness curriculum plan was developed by the
project. 1Indeed in their final report, the project notes, ". . . a flexible§§§§faach
wag used in allowing each school to participate in a career education program in a
way that would be most effective to it, . . ." Throughout the life of the project

there was an advisory committee which consisted of a director of elementary guidance

and testing, éupefvisat of elementary education, and other key administrative/super—
visory personnel. A NED representative was permitted to observe two of the meetings
between this group and the project director. On the basis of those ohservations, it
appears that the group was used as a sounding board for project concerns as opposed to

being actively involved in planning sessions with the project.

_III. Inservice Training of Staff

Although as noted above the project staff itself entered their positions with
no particular expertise in career education, during the course of the project they
were able to provide Bristol's teachers with resource information, selected activi-
ties, and a good number of well received inservice programs. Although these inservice

programs have not resulted in an articulated program, this area probably represents

. one of the more successful procedural areas for the project. As a result of these
N ingervice gessions rather complete curriculum guides were developed.
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WiV;' Implementatian

procedures specified im the original proposal. Most of them aﬂpeared to have been
implemented with varying degrees of success. The key one, however, implementing a
continuously articulated program, as has been noted, showed only minimal progress.
Even within specific buildings, there 1is little evidence that an articulated pro-
gram exists dn any of the schools with which a NED representative had contact and
a NED representative did have contact with all of the schools served during the
1975~76 academic year. |

c. 9=12 Procedures

The 9-12 procedures in the original funding proposal were described under five
major headings each of which is briefly discussed below.

I. A pragram will be created where the artificial sepazati&n between thingsr
academic and things vocational are eliminated. = -

Uﬁdéf this procedural objective, there were listed six operational objectives

Progress has been made toward accomplishing the procedural objective but " . . .
the artificial separation between things academic and things vocational . . .”
largely remains. The six operatiomnal objectives are

1. Teachers, counselors, and career counselor will begin to function as a
éteamﬁ—some minimal progress has indeed been made i one of the three high
schaals serviced by BCEE in a:tumplighing this objective. ThEI ‘s no

schagls served by the pr@ject,

2. A re- —~examination of grade 9 subjects to devise ways to incorporate the
zluster idea ‘and allow faf career expasuze for those who have not ‘had the

this has nat been farmally appr@ached
3, Team members will explore the clusters that relate to their particular

gsubject area of instruction-—this objective has been partially met through
the inservice programs provided to the members of apecific departments.
However, the career-counselor-teacher team has not formally existed. At
this point-in-time it can be said defensively that the opportunity has
been provided to teachers in some subject areas to explore clusters

that relate tn Ehgir subject area,; but little more.

4. Caunselars will assume a role in the self awareness, career avareness,

and the decision making aspezts of the program——-the career education
specialists assigﬁed to each of the three high schools, as has been noted,
are experienced guidance personnel and they have indeed assumed a role
of working directly with students in many instances on self awareness,
career awvareness, and decigion making aspects of the propram(s). The
counselors of Bristel, or course, to varying extents, traditionally

have been involved in such activities. That the project's efforts have
changed or increased in any way the involvement of Bristol counselors

in these activities is not known.
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team in the preparation
’eded—-a NFD

5. The Resource Center Specialist will assist the

,af vig'al materials and in gppplying data ,where,"

fuﬁgtigﬂ far wafkshaps pfgﬁided by the éther specialists and for ﬂfesens
tations made to community groups by other specilalista, The specific
amount of involvement or services provided in this capacity, however,

is not documented.

6. Counselors, with the asaistance of the teacher, will plan Resource Center

° _Epefléﬁées with the students--regource center experiences have been plan-
ned and carried out for students at Bristol Eastern High School, but such
experiences have been virtually nonexistent for the students from the
other two high schools. It appears that the Career Education Specialist,
not the counselors, at Eastern have been reaponsible for these experiences
for students. This is easily understandable as the Center itself was
housed at Eastern and the Secondary Career Education Specialist for
Bastern was located in the Center.

_II. A Resource Center will be established for K-12 |
A Resource Center Speclalist was hired in June, 1974, and given the charge to

develop and coordinate activities for this new center. As discussed in Section IVd
of this repart; this objective appears to have been largely met. The Resource
Center Specialist has collected career information and materials and has supplied
staff with those materials. He has assumed responsibility for the coordination of
labor market information and for conducting follow-up studies as well as for the
publication of the BCEP's newsletter.

“III. Pte—planning warkshgpsfwill be held

The pre-planninog warkshcps vere intEﬂded to involve representatives of business,
industry, and education and to provide them an opportunity for input to program
development including procedures and activities. This did not happen and therefore
. the procedural objective was not met.

IV. A placement counselor will be one of the three career guidance specialists
hired tn implement the final phase af ‘a career educatian prﬂgfam. The

ment af existing stuéents, (2) caardinating the placement nf drap=uuts,
(3) maintaining liaison with students who have been placed on entry jobs,
(4) coordinating information with the Resource Center, and (5) the
researching of community needs and preparation of information for
educational and curriculum revision. R

This procedural objective has not been fulfilled as disgussed in Section IVc
of this report. A placement counselor per ge was not hired, but the Project Director
did attempt to implement the program defined by this objective. The Chamber of
Commerce vas Gﬁﬂpéf&tiﬁe,SEut an unusually high unemployment rate in the Bristol

area worked against accomplishing this objective. There was an attempt to survey
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commnity needs, but community su ‘n the form of r—égponsés to that survey ‘
was lacking with the noted exception of the Chamber of Commerce. These factors

eaupiéd with the laek of Central Office support aiready discussed and the reluctance

agcémplighment in this area. -

"V.. Areas of specialigatian “and job preparation will be éxpanded for gfaﬂe
11 and 12 students.

Some expansion of the areas of gpecializatian and job prepafatian fnr grade

11 and 12 students has occurred in Bristol concurrent with the project's existence.

However, as noted during the following discussion of each of the five operational
objectives specified in the project's original funding prcposal, this exapnsion
has not been a direct result of the BCEP having been funded.

1. A Distributive Edv ition Program with anticipated funding provisions of ‘
the Vocational FEducation Act will be initiated in September, 1973.

This program will be housed in both Bristol Eastern and Bristol Central

High Schools. Students from St, Paul's Catholic High School will

*artici'ste-—this program has been initiated but with grant monies sgpatate
from BCEP's. :

2. A program for Educable Mentally Retarded students will be reinstituted
on a full-time basis ;ﬂmméncing in September, 197,. This program is
scheduled to commence on an interim basis under Vocational Education Act
provisions, commencing February 1, 1973, at Bristol Eastern High School.
This program will come under the umhfella of the Bristol Career Education

Program-~geparate grant monles were not forthcoming and this program was-not
instituted. -
3. It is envisioned that within the next two years, specialized courses in

Health and Food Services will be intraduggd to the curriculum under

S . provisions of the Vocational Education Act. .Initial program outlines are. .
; now being drgftea at this W

iqg?—ﬂépafaté grant monies were not forth-

4, Pfesently in ﬂperatian in the Bristol School System are a Cnépéfative

Work Experience Program and “an_Industrial Arts Program._ Also offered are. -

gkills in Data Pracessing, Buginess Office Education, Hﬂmemaking and a
newly formed Springmaking Program--these programs are currently avail-
able in Bristol but are not under the auspices of BCEP. The Springmaking
Program 1is largely a "soft toney" program designed to provide Bristol's

springmaking industry with ontry level workers.

5. Inservice training will be offered to counselors and teachers partici-

pating in the project. Inservice: work will be done in affiliation with

an _area college where defailed planning bggfalready taken place relativs
to establishment of a career education course offering ;@mmencing in
September, 1973, and Januaty of 1974, Course credit will be given to

those Eersannél EEIEEtEd for this Efngram=sA1Ehnugh counselors have been
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free to attend teacher workshoos, BCEP has not provided formal inservice
sessions specifically for counselors. From January to May, 1974, a -
vocational/technical professor and an industrial arts professor from
Central Connecticut State College did provide a course for 36 partici-
pants and in September of 1974, the BCEP's first Project Director offered
a course attended by 36 participants.

VI. DEMONSTRATION AND DISSEMINATION ACTIVITIES

As a Title V, Part D funded project BCEP did have obligations in the areas
of demonstration and dissemination. The project has fulfilled its responsibilities
in these areas with a record of accomplishments.

During the past two years the project has averaged more than one major news-
paper item a week (Appendix F for samples) and radio coverage six times. In
addition, the BCEP. staff have presented their program and career education concepts
approximately three times per month to groups such as PTAs, State Superintendents,
Chambers of C@m@ercé, service clubs, and regional laber organizations. These

exposures have resulted in an unusual community awareness of career education and

December, 1975, workshop on the evaluation of career education programs for
Connecticut educators. In addition, the Project Director’'s records indicate
thirty groups of approximately two individuals each have visited RCEP during the
last two years to observe and learn of thelr activities. The project has also
issued a newsletter which carried reports of happenings in Bristol aﬂdrééfVEd as
a forum for career-education-related ideas.

With the assistance of an additional grant from the Office of Career Education,
OE, HEW, BCEP's three curriculum guides have been distributed to more than 200

educators In forty states and the District of Columbia.
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" Memorandum for: THE RECORD

cc: Mrs. Bonnet, NED
Mr. Edmondson, BCEP

Subject: October 22-24, 1975, Date: October 27, 1975
NED Site Visit
Reference: Grant No. 0EG-73-=5301 From: Fred Gannon

I. OVERVIEW

This initial site visit by New Educational Directions (NED) to the Bristol
Career Education Project (BCEP) primarily was intended to familiarize NED with
the BCEP staff and operations and vice-versa. During this visit the NED repre-
sentative observed a BCEP staff meeting, met with each of the BCEP staff individ-
ually, discussed this year's evaluation with the Director of Elementary Guidance
and the Bristol Central High School primcipal, and discussed evaluation needs with
the BCEP consultants serving the elementary schools and with the consultants serv-
ing the senior high schools. In addition, the NED representative reviewed project
records and the IBEX reports for the project's first and second years.

II. GENERAL DISCUSSION

At this point in time one of NED's major concerns centers on identifying stud-
ent groups which will provide interpretable student outcome data in an economically
feasible way. It appears that it may not be possible to obtain such outcome data
at the junior and senior high school levels but that it may be possible to obtain
interpretable data for a sampling of elementary school students. This matter will
be a focus of attention as NED and BCEP staff work together on November 6-7.

The NED representative reviewed the staff's weekly reports. Although these
reports may serve administrative or public relations functions, NED is concerned
that they may do a disservice to the staff efforts as a result of their summary
nature and they lack the specificity to be used as a meaningful part of the eval-
uation. In addition, the record provided by these reports is incomplete since
they are prepared by the